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Norms for the Discussion

e Equity of Voice

o0 All voices are heard

e Active Listening

O Really listen to what people are saying

0 Avoid side conversations

e Safety to Share Different Perspectives

0 Allideas, suggestions, or thoughts towards the topic are welcomed

e Confidentiality

0 What happens here, stays here
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Items that were most important in explaining the presence of
Time | impediments on teacher's time to plan and collaborate. _[ H H H ]
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Items that were most important in explaining the presence of
Resources [ important resources such as instructional materials, communications —[ ]—[ ]—[ ]—[ ]

technology, office equipment, and a clean safe environment.
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Student Items that were critical to explaining the supervision of student
Conduct | behavior, consistency of enforcement, and safety of the school. -[ H H ]—[ ]
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Community Items that centered on how the community is involved with a variety
Engagement | | of aspects of the school. -[ ]-[ ]-[ ]‘[ ]
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Leadership Items that were essential to determining how school leadership
Support ™1 supports, protects, and promotes the work of teachers. -[ ]‘[ ]‘[ ]‘[ ]
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Decision Items that were most important in explaining the role teachers play
Making — | in making decisions about their classroom and school. -[ ]—[ ]—[ ]—[ ]
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Leadership Items that best capture the different ways school leadership made
Effort | sustained efforts to address teacher concerns.
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Professional Items that that were most important in explaining the availability and
Development | | quality of professional learning opportunities. -[ ]‘[ H H ]
& AN J
s N A

Learning == to assess and explain the quality of learning taking place in schools
for all students.

Student Items that were most important in capturing what efforts are in place _[ ]_[ ]-[ H ]
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How to Read the Survey Data

Professional  This is the average of the 11 questions from the PROFESSIONAL DEVELOPMENT
Development section of the survey that were most important in explaining the resources and
opportunities available for teachers to participate in professional development.
(8.1a, 8.1h, 8.1c, 8.1d, 8.1f, 8.1g, 8.1h, 8.1i, 8.1j, 8.1k, 8.1l)

3.37
3.44
3.47

State Results
School Results ) _ ’

e The example above is taken directly from the survey results on-line.

e This format is the same for all factor analyses and individual item results throughout the survey.
e The individual school results are always the first bar, which is also indicated in blue.

e The district results where the individual school resides are indicated by the middle, green bar.

e The results of the entire state are indicated by the bottom, red bar.



Selecting Which Factor to Examine Further

Read through the following prompts and reflect on the school data you just received.

1. Arethere any domains,orfocusar e a s , i N wh dcazebareyigniticantlysiitfehent 0 |
than the district? What about the state?

S

e Make sure the difference is both significant and meaningful. Differences in the domain
average should be large enough to merit discussion and investments in reform. Given the
size of the database, even the smallest diff
S i g ni fDifferendestof a’few hundredths are not large. However, while a difference of
.5 may not seem like much, it could reflect large disparities in the perception of working
conditions on key questions within the area on the survey.
e Look for both positives and negatives. Positives should be acknowledged in their own right
and could be illuminating when thinking through how to address other areas of greater
concerns.

2. Are any of the domain averages lowerthana3.00? 3. 00 woul d be considered
below 3.00 implies that educators in the school, generally, are more likely to disagree that
working conditions in this area are present.

e Are those dissatisfaction areas unique to your school or is this an area of concern for all
schools within the district?

e Are there multiple areas of dissatisfaction that may be related to each other? If so, can you
identify the root causes that may be driving dissatisfaction across multiple areas?

e s there strong dissatisfaction (2.50 or lower) or are teachers responding neutrally (between
2.80 and 3.10)? If strong dissatisfaction exists, exploring some immediate short term
strategies and long term solutions may be necessary.

e NOTE: Factor scores above 3 are indicating that a majority of teachers at your school
perceive the conditions as favorable, but this does not imply there is nothing to work on in
that particular factor. Remember that factor results are averages of a number of item
responses. This means that there could be specific areas within a factor that are not well
perceived. Conversely, lower factor response rates do not mean everything in the school
surrounding this topic is in terrible condition. It is important to think of factor results as a
vehicle to begin conversation and reflection about the conditions of your school.

3. Do you have a personal interest in examining a particular factor more carefully?

4. s there a factor your school has already targeted as an area they would like to place more
reflection and work into?



How to Interpret the Item Data

e Data provided in the Item response section is displayed in the same manner as the factor
section.
0 School responses are indicated as blue bars.
0 District responses are indicated as green bars.
0 State responses are indicated as red bars.
0 The numbers to the left of the bars are the percentage response rates on each level.
e The bar graphs provide a visual representation of the distribution of responses on each item.

Below is an example of data in the format you will be looking at shortly. Examine the areas where
arrows are pointing and read the footnote provided to better understand a thought process to make
inferences.

b. Teachers have time available to collaborate with their colleagues.

Strongly 20%
disagree 1%
11%
Somewhat 38%
disagree
26%
21%
Neither 5%
disagree nor 70 3
agree
6%
agree
39%
Strongly 3%
agree 4%

23%

—
[y

1. Examine each response category (strongly agree, agree, neutral, disagree, strongly disagree) of the
items and reflect on how your school compared to district and state response rates. In the
example, this particular school was much | ower
district and the state.

2. Examine the data in terms of Approval, Neither Disagree nor Agree, and Disapproval to capture
more general trends of the data. In this example we see this particular school scored
disproportionately lower than the district and state in these areas.

3. Consider the overall shape of the school distribution as it can reveal interesting trends in teacher
perception. In this particular example, we see a heavy response in both positive and negative areas.
This bi-modal distribution suggests teachers are split on their perception of time available. In other
words, some of the school thinks this area is in good condition and the other half does not.

e Asyou examine the data, reflect on what positive and negative components of your school
could be contributing to these results?



Process for Analyzing an Identified Item

Consider:
| | | | Whatare
What is What is not What would challenges
working? working? be ideal? to achieving
the ideal?

A AN AN AN




What is working/not working? EXAMPLE

ITEM EXAMINED

—
2.1 B Teachers

have time
available to
collaborate
with their

colleagues.

-7

POSITIVE FACTORS

District gives protected work days
and % days for PLCs

Front office is good about turning
away parents who come
unannounced

Administration does a good job of
only calling meetings when it is
absolutely necessary, and gives us

notice.

CHALLENGING FACTORS

Kids are coming to me during my
planning time to get additional
help

Subs are not available so we often
have to cover other classes during
our planning

Not using my time as efficiently as
| could be.

EFFECT ON SCHOOL/MY TEACHING

STEPS TO EXPLOIT

Dedicated, protected group Expand my interaction to include folks from
> planning time > other schools to get more input and ideas
Be prepared to maximize this planning time
Keeps my time protected. Allows Sincerely thank the front office staff for
_, | memore time to plan with - their help.
colleagues
The meetings are more engaging Thank the administration. Reinforce the
— | and welcomed. My time is — steps they are taking. Be committed to
protected. engaging in the meetings when they are
called.

EFFECT ON SCHOOL/MY TEACHING

STEPS TO MITIGATE

It is helping the kids, but hurting Designate specific days of the week as off-
— | My planning and preparation with - limits to students

colleagues

Often unexpected and really hurts Can we develop a rotating system within the

ine ti i school so we know better when we will be

— | my planning time and scheduling - e s

of important activities with asked: Is it equitable:

colleagues

Causing me to need more Chart what | am doing with my time to
—» | protected time than necessary to - determine where | am inefficient. Work with

accomplish goals veteran teachers and administrators to

consider different approaches




What is Ideal/Challenges to Achieving it?

EXAMPLE

ltem:

2.1 B Teachers have time available to collaborate with their colleagues.

WHAT WOULD THE IDEAL LOOK LIKE?

CHALLENGES TO ACHIEVING IT

THOUGHTS TO OVERCOME
THE CHALLENGES

Teachers have

classes.

never

t

Not practical.

There will be times teachers must cover for
one another

Put a rotation in place for teacher coverage
so the amount of times each teacher is
called on is equitable. Reward teachers who
do cover other classes.

Teachers are never asked to a last minute
meeting for EC.

Knowing when manifestations are due

Scheduling all parties ahead of time and
keeping everyone up to speed

Reflect on the meeting process and improve the
efficiency of the process. Mandate teachers are
notified ahead of time. Teachers are chosen that work
with the child. The process is equitable for teachers.

School team/grade level/subject area meetings
are efficient and pertinent. Everyone gets along
and contributes equally.

Skill of facilitator, relationships

Needs of staff are different

Provide an outline for each kind of meeting,
perhaps a model of what the meeting should
look like. Make some meetings optional for
skilled staff.




What is working/not working?

ITEM EXAMINED POSITIVE FACTORS EFFECT ON SCHOOL/MY TEACHING STEPS TO EXPLOIT
—> —>
—> —»>
/ﬁ” —> —»>
CHALLENGING FACTORS EFFECT ON SCHOOL/MY TEACHING STEPS TO MITIGATE
—> —> —>




What is Ideal/Challenges to Achieving it?

ltem:

THOUGHTS TO OVERCOME
WHAT WOULD THE IDEAL LOOK LIKE? CHALLENGES TO ACHIEVING IT THE CHALLENGES

—»> —»
—»> —»>
—»> —»




School Improvement Initiative

[ What actions and responsibilities must teachers accept to contribute and achieve the objective?

[ What actions and responsibilities must administrators accept to contribute and achieve the objective? ]

Do we need staff development or resources to support the objective and if so, what kind and when?

How can we assess progress and achieved success?

Benchmarks/Completion Dates: ]




Meeting Evaluation

Your feedback is important to continuously improve our dialogue and address teaching and learning
conditions.

Please rate the following from Strongly Disagree to Strongly Agree:

1. The presentation was clear and easy to understand. SAA N DSD
2. The presenter was prepared. SAA N DSD
3. We utilized the TELL data to engage in data driven dialogue. SA A N D SD
4. All educators were engaged in the dialogue and activities. SA A N D SD
5. Presenter/participant interaction was sufficient. SA A N D SD
6. The materials provided were easy to understand. SA A N D SD
7. lwas given enough time to do the activities. SAA N DSD

Some things | thought were very helpful:

Some things | thought could use improvement:

Additional Comments:




